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1 it11 the follo\zir~g paper. I present a conceptual fra~nemorl\ for 
discus.ing t'ultu~al (hersit! in architecture de~eloped f r o ~ n  an 
ongcting in-depth reiearch project on the status of minorit) 
popdations in I S architecture scllools. Alj research questior~b 
assess hou the incluiion of marginalized groups into the 
main-trea~n oi architecture scl~ooli affec ti prelalent teaching 
practicrb. Turriing that question around. I a lw irn estigate 1 1 0 ~  
p e l  alent teaching practic es affect minority groups. Ultimatel) . 
1 nil1 argue that the i rdus io r~  of dilerbe  people^ in architecture 
school has not t hanged the institution in measurable mays and 
thdt fact ac courlti for 1411) there are so f e ~  no11-donrinants in 
the stud:, and practice of architecture. 

iln 01 e n i e v  of Minorit! (.ategories - Setting the T e r m i n o l o ~  : 

To wlmm exac tl,. are we referring vhen l \e urite. '.minority" 
and what do me mean h! 'hiarginalized?" Sot iologists and 
demographers claisih minorit! as. *'a categorj of people. 
diitinguished bj  ph! siral or t ultural traiti. M ho are sociall! 
disadaantaged.".' Bj u4ng this definition. the opposite of 
*~nlinoritv" is *'dominant." not majorit~. This is an important 
distinction. Depending upon context. the lrreadth of the  term 
 m minor it^" has expanded in recent I ears be! ond people 11 ith 
particular racial and ethnic traiti to includt ~ ~ e o p l e  with 
ph! sical disabilities. non-heterosexual identitiea. arid all \$om- 
en. 

Sociologistb also define "-margird"' RIargirlal ii the state of 
h e i y  part inqitler and part outsider to a -ocial group. To  
understand the margin(s) v e  muit alio aclmouledge itr 
opposite. '.the center.'- The centei ma! seem oblious. but it is 
often inxisible to those ~ h o  inhahit or are privileged b! 
repreienting the center. People in the renter of architecture are 
considered normatile - the! reflect the dass. race. ethnicity 
and sex of the categorical helow of architecture. thoie u e  

highlight in hiaton c1a.s and prize in design studios. Their 
cultural \ alues are reflected in hov \I r teat h (e.p competition 
\ia intli~idual e~aluation) and mhar \be teach (e.g. uestern 
architecture.) For those at the center. there is no disconnect 
Iwtmeen liou the, l i ~  e and hov the! learn or teach architecture. 

Dependent upon region of the  c ount r~ .  more often than not. 
M hen someone in arc hitecture s a s .  ".minorit! " the! mean 
". *- race. hloreo~er.  tlie) mually nleari African-lmerican. Be- 
cause of essa:, length limitations and iisues of meaning. with 
the iollowing discussion I will limit my attention to racial 
~ninorities in US ar(1iitecture school>. .Utliough the d!namici 
and details I ar! d rpe~~d ing  upon c ategor! \\e are considering. 
nit11 respect to minoritie. in architecture. m j  research find< that 
categoricall\ minorities continue to be marginalized - part 
inside the culture of artliitecture. part outside of it. The 
iniportant question is: uhat  are the social protesse* and 
representations that keep especiall! racial minority populations 
on the borders of art liitecture? 

Other than at hiqtorically Black college,i. in architecture schools 
the numbers of racial minorities pe~sioting through to gradua- 
tion continues to lw rer) lo\$. Based upon nq  qualitati\e 
researc h \$hid1 remains some\$l~at anecdotal. the riunllrer of 
minority studeriti entering architecture has increa-ed: the! just 
do not persist througlr graduation in the degree programq. Most 
 school^ ha le  not kept consistent records and the collateral 
organizations (41 -1. 41 IS. -1CS 4. NC 286. and F4 4.G) ha\ e not 
centralized quantitati~e data regarding demographic. and 
enrollment. Lilte the l~ne r i can  Institute of lrchitectr (-11%). 
man! universities ha\ e instigated '-di\ ersitj'" committees 
charged ui th  encouraging a more d i~e rae  student hod\ and 
facult!. because at qome lex el the! rec ognize that architecture 
has not increased itq dil ersit? relati\ e to the  other profeasionz. 
and certainl:, not in proportion to the US population. RIost often 
their strategies hale  tahen on '-supplj side" rhetoric. That is. 
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the! iocui on the pr~paratiu11 of niin(~ritj populations -o that 
the1 f i t  illto arc hit(-c.trlrr itllools. But 110x1 do u e  ac.cou11t for 

1 posit that architet turr i c  hoolirig. or the "'drmanil side" muit 
take w ~ i i c  it'spm-ibilitx. b j  \+ax of its exi-tin: climate. for the 
extre111~1~ lox\ 11111111wri of minority -trident<. That Vrican- 
lrricrican studenti and faclilt\ ale fext and far hetn r ~ w  has at 
least d- rnuc 11 to tlo \\it11 a nlarginali7in; culture arid institutio~l- 
a1 rat ism ai  it  doe- xzith the s i ~ ~ i p l e  matter of '"clioite." 
( oricetling that adrniniitrators and doinindrlls on the fat ult\ 
ha\ e u o r i h ~  iiitrntion+ for thr  in( l u ~ i o n  of "dix rr*e" people>. 
their good intention- rnostl! inask and co-opt the Ten, cornpIr\ 
social pro( e.sec that render minorities or1 the margins (at beat.) 
That racial prattic rs rrproducing racial inequalitx are large15 
inxisil~le to those \zho no\\ control architecture schools doef not 
mean that raciim is riorlexistent. 

Conceptualizing Race: C:onceptuallj. the r e q  simple and 
obxious arrs\\er to the question of x\hy racial minorities 
continue to he marginalized in architecture is rat-iim. Per usual. 
xthen a simple reiponse is gixen to a coniplea social fact it 
mere]! ir~trotlutes us to the iswe,. 

Becauae most dominants in architecture beliexe that the! do 
not hold rat ist beliefs. under*tanding ho\t race tomes into play 
in sthoolq. from an iridixidual perspectixe. is not necessaril! 
t onstruc.tix r .  hlost dix ersitj tail< force mandates in architecture 
x iew racimi as ultimatel! a ps! chologit a1 occurrence to be 
exa~riined at the indir idual lex el. The researc h and action that 
dexelop from this dgerrda deterrrline iristitutional levels of racist 
beliefs b~ sunelirig individual rne~nhers of the department to 
determine lexels of racism arid perhaps admiriistrring seri5itix it! 
training. Thii implies that ~aciirn is not part of the social 
structure. but is (liaracteristic of indixiduals xzlio hold beliefs 
that are ""prejudice.'^ The anahsis and narratixes that follox\ 
code raciit belief< as ignorant or irrational and therefore the) 
are xiexzs of the under-educated. The solution is to teach the 
racism out of them. Or the\ lahrl the raciit at ".sicli,*' suffering 
from a pijthological ~naladj that must be "cured" through 
counseling or pi\ cho-pharmaceuticall~ led a\zaj .4 

Further. racism is defiued a< a hehaxior that results from a 
belief.' If there is no racist hehaxior. the11 racialized attitudes 
are not presrnt. 8 ith this thought proce>i. racibrn is a free 
floating thought noticeable in negatixe action toxvard the 
minorit\ ~ t u d r u t  or fa cult^ inemher. There arc actuall! some 
ar~hitecture departments in the Lnited States with classes and 
studios that liax e no itudenti oi color in attendance. Therefore. 
hecause there is no one to direct rat ist actions tc)x\ard. the 
pi! chologic~al perspecti\ e ~t ould code that social arrangement 
as free from i,sues inx olxing ra( e. It i i  necessary to remernber 
that race is not biologicall\ determined. but soriall! construct- 

ed. b r i d l  categoriri c hang? a. a function ot hi-ton. politic .. 
and t ultural ( ontact.' In-teat1 of ipealiing of d i f f r re~~t  lac ei. \I(. 

~lloultl -p.aI\ oi rat ialized p -oup-g roup i  tliat our w t i e t ~ ,  
deiiirr~ In attac ]ling .oc ial iipilic aric e to partic ulai 1)iologicdl 
trait-. iu(  11 a- ibin (olor.- Lixeri tliat arc 1litc.c tuie i. part of a 
wc ie t~  that organi~e- i t 4  alori;! la( ializcd line*. iat cA come. 
into pla) ex en xthen a minorit\ indi\ idual i i  riot pre-ent. 1 hit? 
i-. a rac c too a ~ ~ d  in this w( i e t ~  it i i  the nornlatix P rac e. li 
x\ll~te+ partic ipate i11 unixer*it~ aichitrcture t leprtr~ie~it- .  the\ 
are r\perierici~ig the reyult* of a rat ialized iystem that 
prix ilrgei thein. PI en if there are no Blac li students present. 
P ~ o h a l ~ l j .  especiallx if there alr  no Blac l\i prc-errt. 

In all racialized soc ial -\*tern% the placement of people in racial 
(ategorir* irixol\e:. wine form of hierartll_r that produces 
definitr iorial rt.lation> lret~eeri  the races. W hether in defer- 
ence or c onfro~itation. xte each hnoxz our ".place." The rac c 
pldc 1.d at thr  su~xr ior  lexel tends to receixr greater economic 
tompeii~ation and acte-s to lwtter jot~s. oc cupies a con troll in^ 
pc)iitiori in the political *!stern. is granted higher social 
estimation (e.g. is ~iexzed as -'>marter" or '-better looking"). 
often ha6 lic enie to draxz ph) sic a1 (-egregation) as \<ell a i  iocial 
(racial etiquette) lmmdaries hetueen itselt and other races. and 
receix es uhat Ihbois call* a ."p~!c~hological The totalit1 
of these rdcialized wcial relation* and practice* conctitute the 
rac3ial structure of a societj. 

1 nderstanding rac ism across architecture involvei con( eptual- 
izing at the institutional 1e.i el. From that perspectix e. raciwi is a 
t o~~ilrinatiori of prejudice arid port er that allorz s thr donlinant 
race to institutionalize its control at all lexels in educational 
organization* or profeiiions. The notion of prqjudice here is not 
necesiarilx open hostilitj or aclino~ledged ah anti-Urican- 
I~nerican.  It ma! take the form of prixileging dominants' 
culture. From this perspectixe. to uncoxer contemporan, 
met hanis~ns and practice> that reproduce x\ hite adx antagei 
involxeb stiesaing the social and systemic nature of ra17is1n and 
the htructured nature of don~iriants' adxantages. H o ~ e x e r .  n e  
need a rigorou, conceptual frameuorli that a l l o ~ s  us to stud\ 
the operation of raciallj stratified architecture. 8 e also must 
recognize that as social relations betxteen the races betorne 
institutionalized the! form a structure as  ell as a culture that 
atfects soc ial life. xz hether indixidual members of the races rz ant 
it or not. Good intentions are i i~np l j  not enough to produce 
rat iall! incluiix e st h o d *  of architecture. 

Trzo Example, in -Irchitecturr School: When regarding race as 
an organzzzng p~lnczple of social relationshipi that A y e s  the 
identit! of indix idual a( tors at the micro lex el. arid all 3pherci 
01 wrial life at the niacro lexel. we ma! Legin to understand 
hoxt ~narginali~ation oc c urs. 

Studio at the Macro-Lexel: Irchitecture schoolc still emhrat e 
centering the studio experience as a focal point of the 
curriculum. D hile on paper it may malie sense to organize 
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I iulmrit that the ~tudio. at a macro-]?\el. is one fragment that 
negatei tlie inclu~ion of minorit ir~ in arcl~itrcture. For s u c c ~ s -  
in arc liitecture. inititntiorrc require ftudents to spend extended 
amour~ts of tirne isolat~d fro111 tlie larger ~ociet\ .  nit11 arc hitrc - 
ture itudents. The\ are ieparated irom their families. their 
"other" friends. and thrir comn~unitiei. For manj Vrican- 
Imerican students. thi- i5 tantamount to requiring that the! 
den! their senie of self. their conrlec tion to their identit!. and 
often their ctrertgth. 

irchitecture school ac an inititution reflevis the interests of 
dornir~ants. hat segment of our societ! has no responsibilities 
outside of perconal carrer ad~anremrnt:' To maintain one-s 
place in a familj or  a c ommunit) takes emotional norli and 
'"face time." IX r cannot (cell) phone-in our participation. For 
ravial minorities. separating oneseu out of %hat constitutes our 
identit! insures that \+e c a111tor succeed in architecture because 
co~~tmunities are a necessar! mean. of support and strength. 1 
suggest that u e  mu.t rethinl, hen+ studioc are organized. 
planned, and executed. not to e l inhate  a studio enr i ror~n~ent  
but to enhance the en~ironment to includr flexibility and our 
communities. 

Studio at the  Rlicro-Le~el: In completing 1117 research. I found 
multiple euamplez of ho\+ race organized design studios at the 
inter-personal le1 el. In one uni\ ersitk. as facult: \\ere hand- 
pichirig students and placing them in studio classrooms. 
prnfesbors sorted out Urican-lrnerica11 students. These stu- 
dents \+ere designated to different studios co that there \+as one 
Black student per class. .it another i~~stitution. white facult) 
expresied their displeasure in \\itne-ing hon the ,%itan- 
h e r i t a n  students usuall! sat together at lectures and in studio. 
The\ wondered aloud ai  to nh! the student5 self-sepegatcd 
and forniulated plans for their dispersal. rela!ing that thrir  
intentions mould "'help" uhite studrut* learn about *-others."' 
\o one asked ~ 1 1 ~  thr white studenti sat together. The result 
\+a- to assign -eats in lectures and in studio. 

Critical race themi+ ha\ e identified hou Xrican 4merican 
students re$ on each other to l i e l ~  tramlate the dominant's 
culture. To  man\ minorit! studerlth architecture. \kith its 

Inother latent affect of cfi-l~c&~~g nli~torit! students is that t h r j  
m a  nrx er organize to tahe collec ti\ r action. The racializirtg 
influenc ei  at  institution^ art. often sulrtle. Consciousness raising 
and rrc op i t ion  recluirei spealiinp !our experience to someone 
T \ I ~ c )  \hales !our realit!. 4s T+ e learn tram social mol enlents. 
effecti~ c. change occ ur* more ofttw vhen there are manj people 
organizing for change. T)ominant- a s a r e  their place n h e n  there 
ib no one to corlirorit them and otheruise dispute their 
practites. Jn efiect. pre\aler~t teat hing is not chal le~~ged and 
minolit! oices left unheartl. a e h a e  not !et experienced what 
influerice ~ninoritie. c oliltl ha1 e irr arc hitecture. 

Some Concluding Renlarl~b: Sinlplj adding minorit! students 
and fdcdtj  to arcllitec ture and stirring doef not redress the 
stri~ctural issues of marginalization. Therefore, I belie\e that 
di~ersi t j  tanlpaigns should not celebrate ~ h e n / i f  the numbers 
of racial minorities increase in architecture. without corre- 
sponding shifts in the institutions - l l owe~er  those shifts are 
formulated. It is not a reasonable solution to expect rninorit\i 
studenti to fit into dominanti' t ulture and structure without 
that inititution changirlg. at least sonleuhat. Unfortunately. 1 en, 
often when changes to the structure are suggested. the response 
is to represent those wges t ion i  as lessening architecture's 

. o *  

--rigor. I suggest that deplo~ing the term "rigor" is not a 

neutral obserx ation. hut a er! carefull) chosen strateg? . 
Encoded in rigor is a long enacted s ~ s t m l  that reinforces 
 architecture'^ do~ninant ~ a l u e c  nhile standing in for a form of 
systemic racisrn. Equating malting an institution more respon- 
si\e to di\ erse ma!s oi h o n i n g  ~zith lessening its rigor is a 
hugel! successful campaign for eli~ninating difference. 

The purpose of tllii paper is to trigger a serious discussion of 
hon race shapes the in-titution of architecture. Like the 
elephant in the room no one \+ill di icus.  more often than not. 
we are loath to $peal' out loud abnut race in architecture.'(' I 
surrni-e that wh~tes  are uncomfortable and do not  ant to 
unltno\linglj '-ofiend." The lack of racial terminolog? extends 
to the content of coursr- as bell. Regardless of xerbal 
aclmouledgement. rdc e ii still organizing the  content of classes. 
If architecture does not ipeak out loud in its  lassr rooms and 
studio. about race. negat i~e  stereotjpes \+ill persist for the 
domiridnti. R e l ~ i n g  on popular cultural images to repreient 
4frican-Americans is certainlj not \\hat critical thinking in 
higher education is ahout. 
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KOTES 

' 7'11,. tcrrrl . 'mnorit\ '. ;~rgg,.sl, that Illerr catrgoriei of people ubuall! c~lns t i t~r t r  
a smd l  p r o l ~ ~ r t i ~ ~ ~ ~  0 1  co~.iet\ ' -  ~ I ~ ~ I I I ~ : I I ~ I ) I I .  Rut thew are cwccptior~s. I'or 
example. l3lai.k 51ut l1  1frii.ans a r r  a r~~~r r~ r r i t , o l  rr~a,jorit\ in 111t.1r soclet!. 
altl~ou;l~ cht,! arp g r i d !  deprived o l ' r c~murn i~  nrld po1iti1.a p w c r  b! ~ h i r e s .  
In rllc I r ~ i t r d  State,.. \\orncrl rcpreir,nt sli;htl! morc th'ir~ l~all thr  pnp~rlarion 
but arr, still druggling to ohtoin opportunirirs a n d  p r i v i l c p  cnjo>etl h! uhitc 
mt-11. 

'Ko l~ r r t  F'ark. Th(, rir?. Rokwrt E. Park. Errrcct R.  Ihrrgrss. Fhdrrirk I ) .  
\I,-ticnzic (rds):. ( :~~I. ,I ;II:  l ' l ~ r  L ~ ~ ~ \ t , r i i t !  of Ch i ( . dg~~  I'rrhs. 1025. 

' Icrr! I. , I : I I ~ I , ~ I ~ .  ~' \ \  urI\ir~g ~~r~t l ta r  Dil'krtwt Rulc>'. in \I 11i-k and O ~ ~ ~ ~ ~ a t i o r ~ . :  
10~15. 2. 3. \ u p  :;.L:\-.iOli. 

' l,or 1'1~rrI1vr ~ y l ~ ~ r ~ ~ t i i ~ r ~  read: h l ~ r p w t  h i ~ m o n  and Patricia IJill l ; ~~ l l i n s ,  
I h w .  CIas5 (1r111 ( , IWI / I~ I .  In ~ J I ~ I I I J I J ~ ~ .  ( G I ~ I I I I I ~ S I  hk : \I ad<wortt~.  I (M): 
I'vtrr I. I ~ I I < < ,  Urm 1m11 I4 I,: 1(111,ir11 !IJLI/ E/hr~ir K~ , i (~ / r i~n \  in the, 1 r1i/14 ,irllr,,,$. 
5th ~ I ~ I I I I .  N w  '~ork: kI&r:nt llill. I W I ) .  

' I or tlirthrr rxl~lanatim rrdd: T11,rhrmt (;. l ~ l ~ i m c r .  ~ ' I ~ r f l w t i ~ ~ r i s  1111 ' I 'hr~~r! 01' 
K ~ I , I ,  llrlatio~~s..' ~ I I  K ~ I I P  l~d f~ r i rm\  in ITorld T'(vyw(~/rr~t. ~\.\\. Lic111 1r1l.J 

I l l r ~ n o l ~ ~ l ~ ~ .  Ill: 1 i~i\rr>il! 01 II,~\\,iii 1'rt.v 1'1'371: .loseph \\I~itr~~r.!i:r. "\\ II! 
Actors are lr~tt,griil to X r u i , t ~ ~ r a  \r~:~l\.ia." .Soci~doq 7hec11-1 L2. (1009) :  15:'- 
I r15. 
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ti or^.'. 41nwica11 S o r k ~ / o ~ i c ~ ~ l  l?c,r%w. 62 .  l ~ r r ~ e  ( 19(17): 405 -40  I. 
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Iti\t7r. Y l :  F'r~ritiw llall. 2002J. 
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